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INTRODUCTION

| have always been interested in childhood. Thatsle Ipeople have always
called my attention. | am greatly curious as to whey think, feel and how they
perceive and interact with the world, where evanghs new for them. In my second
year at college | had the opportunity to study omehe best known psychologists
specialized in childhood, Jean Piaget. At that tindkscovered new interesting things
about the world of young children. Since then,arteld to see and interact with babies
in a different way since | knew a little more abwditat | have always been interested in.
Every time | am in the presence of a child | tryifagine how his or her mind works.
Sometimes it is difficult to imagine how they unstand, if they do, what people say to
them or how they can express themselves in ordgettovhat they want. In addition to
this, | have also had the opportunity to studyedéht theories and methodological
approaches to teach young children, which provideswith a variety of tools to teach
as effectively as possible. In other words, | halways been interested in babies and
the appropriate methods to encourage them to laathto guarantee an effective
acquisition of the language.

Although English is not the official language in shaountries, it is the most
often taught as a second language around the wibrid. the second most spoken
language in the world. Besides, it is thought teegirestige and status and prepare our
children for the future. As a result, there is gédwemand of English teaching in our
country. What is more, the earlier the people dtaet better it is. Generally, parents
want their children to get ahead and think it iseegial for them to master such
language. | strongly agree with those people wheve that children should learn
English as a second language at a very early agestain that since the knowledge of
such language not only prepares them to communéatehere in the world but also,
according to research and theory, it helps themeldevtheir logical and creative
thinking. | believe that every child should learnsacond language in order to get
cognitive benefits from learning it. As a resulie will have children knowing one of
the most important languages in the world and aeeeloping their right and left
hemispheres effectively.
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Learning a second language at a very early agegiowing trend. Countries
such as Uruguay, Spain, Mexico, China and Argenhtiage subscribed to this new
trend. In our country provinces such as Salta,yJuja Pampa, Entre Rios, Chubut, San
Luis, San Juan, Santa Fe&, Buenos Aires and CéroiiaEnglish teaching for babies.
The reason behind my project is that in our cigréhis only one English institute which
offers an English course for babies. As | have meetd before, children and
particularly babies have always been a subject nbérést to me; consequently,
everything related to teaching young children catdisattention. That is the reason why
I have become in contact with an interesting ambwative institution which addresses
the babies” market. | am referring to Centro Iraégte Lenguas (CIL), where my
project has been based.

The institution has offered an English course fabibs for five years. Three
different levels are offered: Nests, Clouds andabre. The first one is given to children
from 4 months old to 1 year old; the second onfidearners from 1 year old to 2
years old; and the last one is given to kids that2zaand 3 years old. The main aim for
the three levels is to create a warm and frienthyoaphere for a positive anchoring of
the learning. “Anchoring is the process by whicheaternal stimulus is paired with an
internal state. When the external stimulus is presk the internal state is triggered.” (J.
Duncan, personal communication, Februaryl, ZD07). Such anchoring could be either
positive or negative depending on the experieneddaarner has had when learning the
language. CIL promotes a positive anchoring fouargnteed and memorable learning.
Regarding objectives, by the end of the first ydhlests) students will have
incorporated sounds and structures in their minds $pontaneous way. By the end of
the second and third year (Clouds and Dreams) stsideill have imitated those
structures and sounds incorporated by the first ggdearning in a warm and friendly
atmosphere. Regarding testing, there is no corweatitype of test. However, an
informal test has been adopted. The way learnersassessed is by their parents at
home and by the teacher in the class. As regardsnisa they observe how their
children react to the language outside the classydfiadhey use the language, when and
how; they are supposed to complete a chart witbrindtion such as when their
children uttered their first word in English, eRegarding the teacher, she focuses
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attention on learner’s recognition; she observdeafners obey commands. Regarding
materials, the course is based on the communicagipeoach with a functional-notional
syllabus. The techniques used in the class aressoeglia (real objects such as balls,
balloons, toys and so forth) and commands by wayhef Total Physical Response
(TPR) method to learning. The exercise studentssapposed to do is to follow the
instructions the teacher and songs give; for exanffuch your nose, clap your hands,
say what color something is” and so forth.

Although the course has been planned as a thrge stairse, at present there is
only one course. Since there are few children feach period (4 months- 1 year old, 1-
2 years old, 2-3 years old) the institution hasidbkst to put them all together in the
same group. This is an important shortcoming siocesidering psychological theories,
each developmental cognitive stage has its ownachenistics. There are many
differences between cognitive stages. If we haechild who is 1 year old and another
who is 2 years old they will behave differently.rlexample, the one who is 2 will be
able to imitate certain sounds while the one whd iwill not. In other words, the
outcomes of a mixed-age course will differ consaidéy from that of a course which is
given to children from the same cognitive stagenimy perspective, the fact that CIL
is the only English institute which offers an Esglicourse for babies in Cordoba City
provides it with a unique opportunity in the markettowever, the institution is not
taking advantage of such a big plus. The clearedegrce lies in the number of students
in the class. The mixed ages in the class are secpence of the low demand; it is said
that for a product to be sold, it should be adsedibefore in order to make it known
and desired. | strongly believe that such coursaniexcellent product to be on the
market; however, | think it should be promoted tlgio different methods in order to
have the outcome this brilliant idea is able torbédevertheless, | will focus my
attention on the methodological and psychologiceaiticbution | am able to do, which
can have an impact, at least, on the word-of-m@atertising. My project aims to
analyze all the aspects of the course which deservmprovement in order to redesign

the curriculum for children to learn at the spdeeirtages require. _
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THEORETICAL FRAMEWORK

As it has been mentioned before, the aim of th@gegt is to analyze all the
aspects of the English course for babies whichrdesan improvement in order to
redesign the curriculum for children to learn a¢ #peed their ages require. For this
objective to be reached, extensive research oardiit disciplines has been necessary.
In this section you will find theoretical contriborhs in medicine, psychology and
methodology. First of all, there are investigatiomdich prove the effectiveness of
learning a second language at a very early agen, ywu will become familiar with
contributions made by one of the best known psyatdists specialized in childhood,
Jean Piaget. After that, there is a descriptioooshmon characteristics of young pupils
which lead to different methodological approach@stéaching young learners. Finally,
you will find all the relevant steps to curriculudesign.

First of all, in order to be able to identify thaaepects of the English course for
babies that deserve any improvement it is necedsamderstand babies and young
children’ abilities and their most relevant chaesistics. Many centuries ago, children
were thought to be nothing at all. As the severiteeantury philosopher John Locke
believed, they were “tabulae rasae”, alluding te itea that newborn babies have no
innate or built-in mental content. In other wordeey were blank tablets whose
knowledge was built-up gradually from their expedes and sensory perceptions of the
outside world. However, new developmental resedras shown that this idea was
completely wrong. As Alison Gopnik, a professor psychology and a leading
cognitive scientist, Andrew N. Meltzoff, a professpecialized in the field of child
psychology, and Patricia K. Kuhl, a professor ahdimvoman of speech and hearing
sciences at the University of Washington (2001)tasns babies and children think,
observe and reason; they do experiments, consul@eree, look for the truth, draw
conclusions and solve everyday problems, such @ pdople, objects and words are
like. The authors have carried out research on veimat how children learn about
people, things and words. | will share the reswith you since they are relevant to the
aim of this project; it is important to understamow children learn in order to know
how to teach them a second language at an earlyiaggart with, according to
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Gopnik, Meltzoff and Kuhl, babies are able to ustlEnd what their minds are like by
understanding other people’s minds. That is, byewstdnding the people around them
they will understand themselves and feel identifsth those around. Newborn babies
will use other people to figure out the world. Takility babies have to imitate is
something amazing: an internal feeling of their dvalies, kinesthesia, allows them to
imitate what people usually do. For instance, thay imitate a person moving his
tongue, although they have never seen their fades.is, by understanding a similarity
between that internal feeling and the external fd®y see, they are successful in
imitating those movements that they can only séanbtfeel. As a result, it can be said
that it is a myth that babies cannot see. What @emnewborn babies not only
recognize that those faces are like their own falsesalso they distinguish and prefer
certain faces. As Gopnik, Meltzoff and Kuhl haveyed, after a few days babies are
born , they recognize familiar faces, voices an@éneemells, preferring them to
unfamiliar ones. Moreover, young children will digfuish a happy face from a sad one
since they recognize, for example, that a happg tpes with the chirp of a happy tone
of voice. In addition, it is important to highligtite fact that babies communicate even
before they can talk. That is, they coordinatertbein expressions, gestures and voices
with those of other people. By way of illustratimne-year-old babies know that they
are supposed to see where other people point, thbgtshould do to something by
looking at what other people do, how they shouldl &bout something by seeing how
other people feel. Even using no language babiesheatold and transmitted cultural
concepts. The authors believe that by imitatingltadaround them, babies will learn
how to behave in the particular social world, whisreomething that deserves special
attention as | will be a teacher. That is, it iportant to bear in mind that any teacher is
someone who teaches not only language contentalbof and first of all, “social’
content. For instance, by treating young childrea polite and friendly way we are, in
a way, setting an example to our students for thess. In other words, it is relevant to
know how to interact with our students as humamdpeiand what we should expect
from them as learners.

The mechanism children have to learn deserves apattention since it is
different from the one adults have. The theory tiged by Stephen Krashen known as
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Language Acquisition Theo(Richards & Rogers, 2001), holds that there a@ways

of developing competence when learning a secorgubege:AcquisitionandLearning.
The former refers to a natural, unconscious prodgssunderstanding and using
language for meaningful communication. The latbgr,contrast, refers to a conscious
process by learning language rules inductively. rétoee, learning cannot lead to
acquisition. What is more, Jeremy Harmer (2004)psugs that children react to
meaning even if they do not understand individuatds. He agrees with Krashen’s
theory since he claims that infants learn in anrgud way by taking information from
all sides, learning from everything around thenheatthan focusing just on the topic
they are being taught. Besides, they learn fromtwihey see and hear and especially
from what they can touch and interact with.

It seems advisable to encourage parents to gaie ¢hildren the opportunity to
be exposed to a second language as early as @ossibe they will not only develop
different skills but also acquire a second langufmagegood. That is, not being aware
that they are learning something new, they willognit a lot, which implies a better
acquisition of input. They will probably forget wiitae teacher says; however, they will

never forget what they have felt.

Reasons for learning a second language at an agely

There are three main bases for learning a secowidmge early. First of all, it is said
that learning a second language enlarges the gaigtay matter. That is, according to
F. McPherson (2004), brain tissue is constitutedray and white matter. The former is

made up of cell bodies of nerve cells while théelais made up
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devoted to musical training. Researchers from Usitye College London, namely
Andrea Mechelli., Jenny T. Crinion, Uta Noppeneshrd O’'Doherty, John Ashburner,
Richard S. Frackowiak, and Cathy J. Price (200dhdbthat learning a second language
at a very early age correlates positively with aefiéint skills and abilities. 105
monolingual and bilingual brains were studied vatlwhole-brain technique, known as
a voxel-based morphometry (VBM). The aim was tolewg structural plasticity in
healthy right-handed English and Italian bilingyalsho have been compared to
monolinguals to examine potential differences ia tkensity of gray and white matter.
In order to assure the validity of the result irigportant to highlight the fact that all
volunteers for this study, namely bilinguals andnamitnguals, were native English
speakers of comparable age and level of educalbthe 58 bilinguals examined, 25
were “early” bilinguals, who had learnt a secomgjleage before the age of 5 and who
had practiced regularly since; 33 were ‘late” piials who had learnt a second
language between the age of 10 and 15 years oldhaahgracticed it regularly for at
least 5 years. The effect shown by VBM is that gretter density in the inferior
parietal cortex was greater in bilinguals than nlimgoials. That is, as McPherson
(2004) sustains, the cerebrum, the largest streiadfirthe brain, is divided into four
different lobes:parietal, frontal, temporabndoccipital, each with a specific function
and characteristics. The parietal lobe, situatetth@top and behind the frontal lobe, is
where the primary sensory area locates (i.e. sensabf pain, temperature, touch, and

pressure carried by nerve impulses); besides,adpati

orientation, speech and language development,

and attention are related to this specific lobe. ,Tﬁéﬂetal lobe
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remarkably evident in the left hemisphere and

a trend is also evident in the right hemisphere

Although increased grey-matter density in the CEREBRUM

inferior parietal cortex is common to both earlydate bilinguals, the effect is greater
in the early bilinguals in the left and right hepfigres due to greater plasticity.

In order to understand the importance of such effegill share with you the main
differences between right and left hemispheresoAding to Ernest R. Hilgard, Rita L.
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Atkinson and Richard C. Atkinson C. (1979), our et#um is made up of two
hemispheres, the right and the left. While the fermmontrols the functions of the left
side of the body, the latter controls the functiofishe right side. However, our brain
functions as an integrated whole. That is, infororain one hemisphere is immediately
transferred to the other by connecting nerve fibexrsprocess known asorpus
callosum.Making a close examination, the left hemispheralmost larger than the
right hemisphere, even in fetal brains. Such asytryre due to different functions
performed by the two hemispheres. On the one hhedeft hemisphere is specialized
for the use of language. Besides, it can performynm@mmplicated sequential, analytic
and mathematical activities. On the other handrigf® hemisphere is specialized for
mental imagery and the understanding of spatiaticeiships. What is more, it is
superior to the left hemisphere in constructingngetic and perspective drawings. It
can assemble colored blocks to match a complexgl@esuch more effectively than the
left hemisphere. Besides, it plays an importane ol musical and artistic abilities,
emotions and dreaming.

Considering what researchers have brought to Afbut early bilingual brains
and having analyzed the functions of the two hehesps, it seems reasonable to
sustain that learning a second language early mét enables us to develop it
effectively but also makes us more creative andipaate human beings.

The second main benefit of learning a second lagguwehen very young is the
fact that the grey-matter density decreases asgleeof acquisition increases. In the
same study previously mentioned, researchers igatstl whether there was a relation
between brain structure and proficiency in the sddanguage and age of acquisition.
They tested 22 native Italian speakers who leaEmglish as a second language at an
age between 2 and 34 years old. What they ideditifiean increase in the density of
grey-matter in the left inferior parietal cortexlmfinguals, which is more pronounced in
early rather than late bilinguals. These effectdatoesult from a genetic predisposition
to increased density, or from a structural reorgation induced by experience. Early
bilinguals probably acquire a second language tiitt@ocial experience, rather than as
a result of a genetic predisposition. Their findinlgerefore suggest that the structure of
the human brain is altered by the experience afiidog a second language.
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In addition to this, it is said that a sensitiveipé exists for the acquisition of a
nonnative phonological system. In a study condube@&usan Oyama in 1976 native
speakers of Italian were judged for degree of acreinglish. They were 60 Italian-
born male immigrants who learned English at variages and who were in the US
prior to the age of 6. It was found that the eatieey had arrived to The United States
the more native-like pronunciation they acquirechr&bver, Dr. Patricia Kuhl, sustains
that children learn language with remarkable spbasling a native-like accent by the
end of their second year (1993). Besides, it wasvehthat phonetic prototypes were
the essence of speech perception, which actedegsisejptual magnets”. A test made to
children of 6 months old proved that the effect spich perceptual magnets was
language-specific. Thus, a child exposed to a §pdanguage would alter his or her
perception of speech by 6 months of age. Thesdtsesfier an explanation for the
findings of a variety of studies on cross-languageech perception in infants and
adults, have implications for second-language iegrrand are consistent with data on
the representation of cognitive categories outside domain of speech. The results
support a new model which describes how innatefacnd experience with a specific
language interact in the development of speechepton. What is more, Gopnik,
Meltzoff and Dr. Patricia Kuhl (2001) have provduat this mental representation of
sounds, phonetic prototypes, are well formed amdine more fixed as the learner gets
older, which makes it more difficult to perceivettlistinctions of a foreign language.

In short, a child being exposed to a second laggyw a very early age will
develop their right and left hemisphere effectivahd will acquire a native like accent.
That child will not only learn one of the most wiglspoken languages in the world but
also develop his or her analytic and creative ftinipkelated to any aspect in life, not
only to language. Hence, teaching very young learng a growing trend in our
country. There are many English institutions whaffer English classes for babies,
such as CIL, the only institution which offers sumurse in Cordoba City. Alternative
Language Learning (ALL), an institution whose hesafters are located in Buenos
Aires, offers English courses for babies, promoteng early immersion in ESL.
According to its director Maria Marta Suarez (2QG8Bxourse of such characteristics is
a good opportunity to be exposed to the wholelahguage since the linguistic input is
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almost as rich in grammatical structures as ihithe mother tongue since children are

good at internalizing grammatical structures iruanonscious way.

Developmental cognitive stages

It is important to bear in mind children’s inteltaal limitations in order to
assure a language acquisition. A child will be ahbdeperform certain activities
according to his or her cognitive stage. The Swsgchologist Jean Piaget (1972, as
cited in Berk, 1999) developed a theory of how ¢tgm evolves through a series of
stages as children mature. He sustained thatsthueemas specific psychological
structures, change throughout the intellectual kbgpweent. At the beginning, the
schemas are developed through a level of motooratiThen, they are based on a
mental level. Children will think before performiragn action. Piaget believed children
mature through four developmental stages: senstwin@reoperational, concrete
operational and formal operational, which may vacgording to intelligence, cultural
background and socioeconomic factors but the aoéflgrrogression is supposed to be
the same for all infants. As the English coursebfabies in CIL is offered to children
between 4 months old and 3 years old, only the @enetor Stage and the
Preoperational Stage will be developed.

To start with, theéSensorimotor Stagkasts from birth to two years old. As the
name implies children use senses and motor abilibeunderstand the world around
them. It is subdivided into six sub stages. Dutimg first month infants’ actions derive
from their reflexive schemas. They apply reflexeemducts to every stimulus in contact
with their mouth and hands. Between one and founthsochildren work on primary
circular reactions. They start to have voluntarytom over their actions, repeating
those actions they perform by chance from whicly tipet successful results, such as
opening and closing their hands. Besides, they l@almnited capability to anticipate
events. For instance, they will look forward toiegetheir mums coming to feed them.
Between four and eight months children turn to sdeoy circular reactions, which
implies that they will try to repeat interestingusds and actions, performed by
themselves. The control they already have over thetions enables them to imitate
others” behaviors more efficiently. However, tlagg not able to imitate quickly and
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fluently those actions which are completely newerBfore, they will enjoy watching an
adult playingpeekabooalthough they will not be able to participate yetom eight
months to twelve months infants start to coordirseondary circular reactions. That
is, actions that were performed by accident are pesormed with a purpose. They are
able to solve sensorimotor problems such as findingpidden object. They will
coordinate two schemas; they will “push” the oblgtac order to “catch” the toy. One
of the skills children develop during this stagehie awareness that an object continues
to exist even when it is not present to the sersesncept obbject permanencd-or
example, if a cloth is placed over a toy for whicten-month child is reaching, he or
she will actively search for an object that hasnbbelden under a cloth or behind a
screen. Then, he or she has attained the concegtjeét permanence. In contrast, a
younger baby in a similar situation will lose irdst and make no attempt to search for
the toy since “...for the younger baby ‘out of sighbut of mind’.” (Gopnik, Meltzoff
and Kuhl, 2001:72). However, at the age of ten im®rtheir research capacity is
limited. If a hidden toy is removed from a place ¢4 another (B), the baby will try to
find it in the first place the toy was hidden (AJonsequently, it could be said that
although babies between 8 and 12 months are awane @abject’'s permanence they do
not have a clear image of an object’s existenceesiney will not try to find the hidden
object in a different place where it was covertopef This is the reason why their
research capability is limited during this cogratidevelopmental stage. Another
important characteristic during this cognitive gtag babble. It is said that babies learn
about speech before they begin to talk. That igbaut seven or eight months babies
begin to babble, producing strings of consonantalosyllables such adadadadaor
babababaBabies from any culture will babble at first in igentical way, using sounds
like d, b, mandg with the vowelah. Once they reach the babbling milestone, they will
produce the distinctive noises of their own comrhunHence,Motherese a child-
directed speech, helps children learn specific doointheir own language. That is,
when a person talks to a child, he or she uncouslyigoroduces sounds more clearly
and pronounces them more accurately when theyddibies. Besides, the pitch of the

voice rises dramatically, the intonation become#odie and singsongy and the speech
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slows down with exaggerated, lengthened vowelss Tinakes it easier for babies to
map the sounds of their language.

Once they are 12 and 18 months old they will re@edions, which they are
familiar with, but they will incorporate new ones have unfamiliar results. They
perform tertiary circular reactiongertiary because reactions are now creative and
experimental. This is why they will be able to mg@manew experiences solving
sensorimotor problems more efficiently. For ins&rtbey will consider using a stick in
order to reach an object. By the end of the Semsxtar Stage children between 18
months and 2 years old will acquire the abilityriake mental representations of reality.
They refer to inner images of objects, which aré me@sent, and past events; this
implies that children will figure certain actions their minds before performing them.
This new aptitude leads to a better comprehensiarbject permanence. They know
that objects can be moved when they are hidden smht. What is more, mental
representation enables a deferred imitation- thigyato remember and imitate models
of actions, which are not present at that momenally, the way they play will change
due to this new aptitude of mental representatiBgghe end of this stage children will
reproduce different familiar situations. For instarthey will simulate they are eating,
sleeping or driving. This new way of playing is knmo assymbolic gameSymbolic
representations are the major tools of thinking.

In other words, it is important to know what chédrare able to do according to
the cognitive developmental stage they are in. Rmoypoint of view, a teacher should
bear in mind who the learners are; that is, ifehera first level course (Nests) which is
made up of children between 4 and 8 months yedrssbke or he should not encourage
learners to find a hidden object since they dohaste the ability to understand that an
object exists even though it is not in front of theHowever, the teacher should
stimulate the kids to plagyeek-a-bopeven though they will not perform it but they iwil
enjoy seeing others playing it. In short, it seeadsisable to take into consideration
cognitive characteristics of our learners in orteeprepare a class, which ends up being
enjoyable, successful and memorable for both learsred teachers.

Once children have developed all the abilities noeeid before, they will move
into thePreoperational Stagewvhich lasts from 2 to 7 years old. The main atioh
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during this new period is the use of language duean improvement in mental
representations. According to Gopnik, Meltzoff akdhl (2001), language has the
advantage of allowing human beings to communicateaordinate their actions with
other people in their group. Besides, it is the weeyknow who is part of a group and
who is an outsider; language lets us different@ieselves and others. What is more,
young children should find out about the grown-ufzsiguage and also make that
language their own. As Hilgard, Atkinson L. and igon C. (1979) sustain, one of the
first things infants learn is concepts of the tlsitigey have around them. A one-year-old
child probably has concepts of parents or petheaif family but they do not know the
names for them. When they start to speak theyrefitite this knowledge of concepts
with words they hear from adults. However, this ge&aps progressively; a child of 3
years old may have concepts of different colors lamalv that there are certain words
for them but they will not probably know which wogdes with which color. The child
will use the appropriate nhame for the appropriaircafter having observed older
people using such terms. What is more, a preopaitchild will focus their attention
on certain aspects of concepts, which are relef@nthem. For instance, they will
overextendhe meaning of “dog” to other animals since a dogn animal; it has four
legs and it moves similarly to a cat, a lion orosavcSuch overextensions will decrease
as they grow up. This new ability of speaking isoalmportant to plan a class since a
teacher should know what preoperational learnexsable to utter. The teacher should
not expect a 2-year old student to utter the nama color, although he or she has
concepts of different colors. However, the teadieruld give them a model to imitate
later. Besides, as Gopnik, Meltzoff and Kuhl susthiabies will use those words which
make sense to them, even if adults do not use thelsnvthat way. For instance,
American babies uskere! to show succesand uh-oh!to describe failure. Although
parents do not think afh-ohas a word, it is meaningful for babies. What isrenat
about one and a half to two and a half years oldyaaword speech appears. That is,
children will combine single words into two-wordtetances without articles, auxiliary
verbs and prepositions, focusing on the most ingpbnivords, which express the main
idea of what he or she wants to utter. For examplehild will say “Daddy car”
meaning “That’'s daddy’s car”. These two-word uttees will become complete
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sentences as the child acquires larger vocabw@ady learns to use certain critical
grammatical morphemes such as suffixes “-ing” (fee progressive form), “-ed” (for
the past forms) and “-s” (for plurals and presente for the third person singular).
Furthermore, children during this period will exgpsetheir mental representations
through drawings, which will reach reality, as tlg@t older. As Piaget sustained (1972,
as cited in Berk, 1999) infants” drawing is anottedevant demonstration of symbolic
expression. At the beginning drawings will be diffit to interpret since they are not
close to reality but as infants get older drawingl be a clearer representation of
objects. Although children cannot draw a real pietilney enjoy scribbling with crayons
or pencils. Such scrawls, which have no relationetdity at first sight, are the way in
which children try to represent what they havehigit minds. Consequently, it could be
said that a simple line deserves considerationesihe infant has started to use his or
her mental representation. It is advisable to barawf what type of drawing a child is
able to do, according to his or her age and cogngtage, in order to plan a successful
task. To my way of thinking, the fact that youndpies can only draw lines or scrawls is
not a reason for avoiding certain tasks in thescl&sr instance, | would deliver pieces
of paper and different color pencils to babies tespnt and practice the colors. It is
important to be mindful of how children learn; thstthey grasp from what they touch
and interact with; as a result, the baby will beamtact with different shapes drawn in a
piece of paper and with colors he or she is magjefonce they are older, they will be
able to draw real pictures and they will have thiits to perform other different tasks
by making use of drawing. Apart from drawings, sypiidgame will be also performed
in a better way day after day. What is more, it s@lparate from reality, as children get
older. That is, at the beginning children will playth real objects, such as a real
telephone, but then they will incorporate theiratige thinking in order to make phone
calls but through a piece of wood. What is mdneytwill not take part in the game as
the main character. In other words, first they ieléd themselves but then they will
feed a doll, for instance. Infants become indepenhgarticipants of the game as they
reach a new step in this period. Finally, childmesiude simulation to their game; this is
called creative play They will, for instance, use a box instead ofabl¢, a piece of
paper instead of a dish.
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In short, early immersion to English as a Secomgjuage (ESL) is a growing
trend in our country. The reasons for this areardy English being one of the most
widely spoken languages in the world and parentmitsvof seeing their children get
ahead but also the fact that learning this lang@@every early age enables children’s
mind to develop their creative and logical thinkihg order to gain benefits from this
early immersion to ESL, it is vital to plan the Hely class carefully. That is, the
moment a class of such characteristics is prepatedcher should consider not only the
methodological approaches but also the underlyisgchmological theory in order to
know what to do, with whom and at what moment. theo words, | would consider
which cognitive developmental stages their learraes in to select the task to be
performed by them appropriately. | would combine mmgthodological knowledge with
psychological theories to guarantee the learninguoch language for good. As all the
psychological contributions have been developed/@bibis important to focus on all

the relevant methodological approaches, accordirtlget aim of this project.

Methodological approaches for teaching younq lgarne

It has been said that certain activities are appatep to specific cognitive
developmental stages. Similarly, there are manyhaugtiogies which were designed
for specific purposes. That is, a teacher will dedhe most appropriate method,
depending on what he or she wants to teach andwilhbe taught. Hence, CIL has
opted for Total Physical Response (TPR) to teaaimgdearners since it is a household
word among language trainers teaching young lesrdé?R was created by Dr. James
J. Asher in 1977 from the premise that adult leagraould be similar to young learning
acquisition. As it has been mentioned before, gaisl that children learn in an indirect
and unconscious way. Besides, they do a lot adrisy before they are able to utter a
word. Hence, Asher (1977, as cited in H. D. Bro®000) claimed that a second
language young learner should be taught as heeotesinins his or her mother tongue,
through physical activitiesQpen the door, Eat this, Sit down, Bring this so forth.),
and interrogativesWhere’s Paul?, Where’s the bogk8tudents do not have to utter a
verbal answer, they just point to the object orfqren the action they are asked to
perform. TPR can be linked to Series Method, preddsy Francois Gouin in 1880.
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Gouin, a French teacher of Latin, tried to learr@ by memorizing each single
word and verb. However, he did not succeed; asultréne observed his young nephew
and discovered how he learnt his mother tonguereldiézed that children use language
to represent what they perceive from outside. Caqunsetly, he stated that a second
language should be taugldirectly, without translation, anatonceptually without
grammatical rules and explanations. That is, aiéséiof connected sentences, easy to
perceive, stored and related to reality. Much |apsychologists developed a theory
based on Gouin’s insights. It is called Trace theand it “holds that the more
intensively a memory connection is traced, thengjeo the memory association will be
and the more likely it will be recalled.” (Richards Rodgers, 2001:73). Besides, it
seems that the more unconscious this trace ismitre relaxing and enjoyable it is.
Asher (1977, as cited in Richards & Rodgers) snsthithat second language learning
should take place in a stress-free environmenthddren acquire their first language,
focusing on meaning rather than on ferrrgants can do this since they focus their
attention on what an adult tells them to do. THIBR teaches grammar and forms
inductively. It would be said that the key is toncentrate on what they have to
perform, without paying attention to how such comoh& uttered. What is more, TPR
is directed to right-brain learning. As it has beeentioned before, according to Piaget,
children learn through motor movements, which reggiia right-hemisphere activity.
Once an amount of right-hemisphere activities reenldeveloped, the left hemisphere
will be able to produce language. What is moreAsiser believed, movement reduces
stress and creates a positive mood in the leaian®lifating the learning. Consequently,
this is one of the reasons for early immersion $&. Enentioned before. A baby learning
English as a second language will not only learbut also will develop his or her
creative thinking due to right- hemisphere actistiAll these characteristics are linked
to the ultimate aim of TPR. It is to teach basieapng skills for which it is necessary
to use action-based drills in the imperative foAtthough the learners in Sensorimotor
and Preoperational stage attending CIL’s coursesatr likely to utter a word yet, the
exposure to the language is a vital step for a lade of it. That is, even though babies
are not able to produce the language, they stamasster it through listening to it, which
then will enable them to produce it. Then, learmay the role of listener and
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performer since they are supposed to listen ambresphysically to commands given
by the teacher. Thus, the teacher has an activeliaext role since he or she is the one
who decides what to teach, who models and presenisselects the new material for
classroom use. What is more, M. M. Suarez from Allstains that “the appropriate
teacher to teach the course for babies should ine@ee who is fluent and accurate and
who enjoys singing, dancing and playing with bataed young children” (M. Suarez,
interview, April, 2008). Although a course of theskaracteristics is different from
others in that it is not likely to involve feedbalk&cause of the abilities of the learners,
Asher suggested the teacher should follow the el@aoffthow parents give feedback to
their children. That is, when children are very yguhey are corrected very little but as
they get older they are not supposed to make nastaBesides, the teacher should not
interrupt them while speaking since they will prblyafeel embarrassed and inhibited.
Considering all the characteristics and objectiivERR, it could be said that it is
similar to The Natural Method in that it fosterpee-speaking phase before children
have the capacity to speak. The Natural Approaeveldped by Krashen and Terrell in
1983, gives importance to the exposure and inpatlahguage rather than the practice;
that is, they are attentive to what learners hefork they try to produce the language.
The authors focus their attention on teaching comoative activities as they consider
communication the primary function of language. Mpsople believe that Natural
Method and Natural Approach are synonyms. Howetlegre are similarities and
differences between them. First, they are simiidhat they hold that a second language
should be taught like first language learning. Tisatvhy they use the term “natural”,
referring to the natural way children learn theiother tongue. However, The Natural
Approach does not put emphasis on teachers’ monefygdirect repetition, formal
questions and answers and correct pronunciation ggathmar production as The
Natural Method does. Terrell and Krashen see laygaa a vehicle for communicating
meanings and messages. They stated that acquisttiidd take place only when people
understand messages in the target language (R&ckBaiodgers, 2001:180). That is
why The Natural Approach gives prominence to prigssgrcomprehensible input in the
target language. Terrell and Krashen, as Asher,hasiped the primacy of meaning
rather than forms, giving special importance toamdary. Besides, this Approach took
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certain teaching activities from TPR, such as comurlzased activitiegJlose the door,
Sit down and so forth) and the role of the learner and¢heher are the same as in The
TPR method. Consequently, it seems that The TPRodefThe Natural Method and
The Natural Approach are similar in that they sisgdearning a language under the
same conditions a first language is learnt. Itnportant to highlight that it is not
necessary to choose only one teaching method. ¢héeaould opt for combining two
or more methods, according to students’ needs #amsbroom objectives. Hence, it
seems advisable to implement a combination of thies® methodological approaches

in the English course for babies..

Curriculum design

Before selecting the most appropriate method omaou, it is crucial to go
through different steps in order to design a sw&faésanguage curriculum. According
to James D. Brown (1995), a language curriculuncomposed by six different
elements, which provide a framework that helpsheecand learners teach and learn as
effectively as possible in a given situation. The slements are Needs analysis,
Objectives, Testing, Materials, Teaching and Eu#bna Considering the aim of this
project, these elements have been taken into cenagidn, making the redesign of the
babies’ language curriculum possible.

Needs Analysis

To start with, J. D. Brown (1995) definesNeeeds Analysigs the process of
gathering information to develop a curriculum, whigill meet the learning needs of a
specific group of students. Such needs will deteenthe goals and objectives, which
can serve as the basis for selecting materialshiteg activities and tests and evaluation
strategies, as well as for reevaluating the origneeds analysis. In order to perform
this type of analysis, it is important to decide omwill be involved, the type of
information that will be gathered and which viewnsiwill be taken.

Regarding who will be involved in the needs analy8Brown mentions four

different groups of people that can take part enghocess. First, tharget groupis
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made up of people who will provide the ultimateoimhation, such as students, teachers
or sponsors. Then, theudienceis constituted by any governing body or supervisor
the bureaucracy above the language program. Besidee are theeeds analystaho

will conduct the analysis. Finally, thesource groupconsists of any people who are
able to give information about the target group.

Regarding what type of information that will be lyated, according to
Stufflebeam (1977, as cited in J. D. Brown, 199%&gds analysis can be based on four
different philosophies, derived from the type ofommation that should be gathered.
That is, thadiscrepancy philosophsees needs as differences between what students ar
supposed to learn and what they are actually ddihgn, thedemocratic philosophy
defines needs as what the majority of the grouplued desires to learn. In addition,
the analytic philosophydefines needs as whatever students will need ton,lea
considering what they already know; that is, hignaral steps involved in the language
learning process. Finally, thdiagnostic philosophyustains needs are anything that
would prove harmful if it was missing; for instané@nguage needed by immigrants to
survive in a foreign country.

Regarding which viewpoints will be taken, there #reee dichotomies, which
help narrow the choices of what to investigate inneeds analysis. The first
dichotonomy is Buation Needs — Language Neetl®e second one ®bjective Needs
— Subjective Needfinally, Linguistic Content — Learning Process.

Situation Needs — Language Needs

According to Brown, whileSituation Needgefer to information about the
program’s human aspects (physical, social and pdggttal contexts in which learning
takes place and so forthhanguage Needsefer to the information about target
linguistic behaviors (circumstances in which langgiawill be used, the learners’
reasons for studying the language and so forthgaRkng Situation Needst is
important to underline how significant the physieavironment of the class is in order
to guarantee a successful learning. According toDduglas Brown (2000), what
children see, hear and feel when they enter thesam will affect positively or
negatively the amount of knowledge they will acquifFor instance, if the classroom is
clean, neat, free from external noises, heatingpoling systems are operating, chairs
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are appropriately arranged and the teacher anerssitan move easily in the room
learning proficiency will be boosted. All these tiars that seem to be irrelevant are
crucial for learners to learn since, for exampleheé teacher plans to do TPR activities
but the classroom is not big enough to do so, thwity would be omitted, giving
students no opportunity to learn appropriately,ngein contact with the language
through realia activities.

Objective Needs — Subjective Needs

Objective Needsare determined on observable data about the isityathe
learners, and the language students will acquik s, forth. HoweverSubjective
Needscall attention to the “wants”, “desires” and “exp®®ns”. It is important to
highlight that the differences between these twpesy of needs are due to their
observability, not to the type of data gatheredham.

Linquistic Content — Learning Process

Finally, Linguistic Contendiffers from Learning Processn that it consists of
needs that are analyzed objectively from a langunegel perspective and explained in
linguistic terms while the latter analyzes needshenaffective domain subjectively.

All these decisions about the needs analysis alevaie since they will
determine the direction and effectiveness of auagg curriculum. Considering the
objective of this project, it seems advisable te asanalytic philosophyin order to
determine student’'s needs in relation to what thleguld be able to learn about the
world around them and how to express that knowledgesecond language (English).
For instance, they should know *“el cieloaul’ and they should also be able to utter
“the sky isblue’. What is more, it is appropriate to take intmnswleration all three
dichotomies in order to have a clear idea of whagcHic information should be

gathered and what for.

Goals and Objectives

All the information gathered during the needs asialyvill be used to state the
program’s goals and objectives. J. D. Brown (199&kscribesgoals as general
statements of the program’s purposes, which refeviat learners will be able to do at
the end of the course. Such goals should neveedre & permanent statements since
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they are based on perceived needs, which may ch&ogenstance, if a new student
enters the course, language and situation needsvargy It is necessary to underline
that in a language program, as J. D. Brown (18@8bins, there are two main categories
within goals of education, namelyognitiveandaffectivegoals, which are termed
cognitive and affective domain. Tloegnitive domairmakes reference to the language
knowledge and skills the students will be learningthe program. In contrast, the
affective domaimefers to feelings, values, emotions, and so farthich influence the
learning. In other words, theognitive goalswould be those reflecting the language
learning content of a program while tladfective goalswould be those designed to
increase or alter affective factors, having an icbjmm the learning process. Once goals
are identified they should be broken into smalleitauto set the objectives. That is,
instructional objectivesire specific statements, illustrating what thedeawill be able

to do at the end of the course in a specific waggét (1975, as cited in J. D. Brown,
1995:74) indicates that objectives are specificesithey determine three essential
components: Performancgwhat the learner will be able to d@onditions(important
conditions under which the performance is expetiautcur) andCriterion (the quality

or level of performance that will be consideredegutable)”, for instance, “By the end
of the course, students will be able to understathér people talking to them doing
listening activities applying effectively with a Atkercent of accuracy.” J. D. Brown
adds two elements for objectives to be as speatfipossible. He includessabjectand

a measurelt is important to think of objectives in termswhat thelearners, students
or participantswill be able to do at the end of the course. Besidt is essential to
express who the learners are in relation to tlaigliage level. For instance, “By the
end of the first level course, the students inEhglish course for babies (Nests) will be

able to ...”. Themeasureis the part of an objective that determines hoe desired
performance will be observed or tested, such awdy of multiple-choice questions,
true and false, matching and so forth. It is imaotto highlight that objectives as well
as goals are not permanent; they must be flexibtaigh to adapt to learners’ needs,
and they should be specific to a particular progrianshort, it is important to gather the
appropriate information about the learners andcthese in itself in order to determine

the goals and objectives, which will guide theduling steps in the design of the
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language curriculum. In other words, according t@atstudents are supposed to attain,
the curriculum designer will opt for the most shieaway of testing, materials, style of

teacher, teaching methods and program evaluation.

_Testing

After having set the goals and objectives of therse, the next step is to decide
which type of test will be used. First of all, stmecessary to differentiatdestfrom an
assessmerdince people tend to refer to them as if they vegreonyms when they are
not. On the one hand, H. D. Brown (2000) sustdnag atestis an instrument which
measures learner’s performance in a given domadmwdmch is generally scheduled in
a curriculum. On the other hand, he claims thaassessmergncloses a wider domain
than a test and it usually happens every time destuproduces the language. For
instance, whenever a learner utters a new word,emak sentence, responds to a
question or tries out a new structure, the teaahsesses the learner’s performance. It is
said that a good teacher assesses students aihthebeing those assessments either
incidental or intended. Assessment can be infolwndbrmal. Aninformal assessment
takes place in all unplanned, incidental evaluasitgations to elicit performance. They
are called ‘formative’ evaluation since studente assessed in forming their
competences and skills in order to improve therdo#és not aim at scoring and making
judgments about students’ competence; consequehtye is a focus on the process
rather than the product. On the other hanthreal assessmeig a planned exercise,
which should be done in a short time to show sttgleaschievement. It is usually
‘summative’ since it occurs at the end of a uressbn or a course, focusing on the
product, as opposed to an informal test. Returtortpe type of test which will be used
it is important to highlight that, as H. D. Browwipts out (2000), a good test consists
of practicability, reliability and validity. Thasj a test should bgractical in terms of
money, time, administration, scoring and intergreta For instance, a test which takes
ten hours to be completed is impractical, or audsth takes few minutes for students
to do and many hours for examiners to design igactjral. What is more, eeliable
test is that which produces consistent results a¥eih is delivered on different
occasions. However, there are factors which areindér the control of the test writer;
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for instance, illness or having a bad day. Resfleslistening test taken in a noisy room
will differ considerably from those of a test takiena quite atmosphere; as a result,
there is the same test administered on differenagions with no consistent results.
Nevertheless, the test writer must do his or het teeavoid unreliable results. Finally, a
valid test should test what is intended to measureirfstance, if the teacher wants to
measure students’ writing abilities, he or she magk them to write a paragraph about
a given topic. All these characteristics shouldtddeen into consideration when a test
must be made. Besides, the teacher should decidehantype of test will be used to
measure students’ abilities, according to what hehe wants to test. That is, there are,
according to Harmer (2000), four different typedests, each with a specific purpose.
They are:proficiency, placement, diagnostic and achieventesits. Theachievement
test is used to measure student’s language arndosgress in relation to the syllabus
they have been following. It should show progress, failure; it must contain similar
activities as students have practiced before.

It is difficult to imagine those little babies takj an exam; however, they can do
this but not in a written form, obviously. As aués| suggest an oral test since babies
would not be able to write a word but they would dag@able of uttering a word or
responding physically to commands. What is morsudgest an indirect assessment
which will take place every time students produoe language and respond physically
to it.

Therefore, once the teacher has decided on the dipest he or she would
choose the best way of doing this; written or doain. Harmer, sustains that “whatever
purpose a test or exam has, a major factor irutsess or failure as a good measuring
instrument will be determined by the item typegd thaonsists.” (2004:322). He argues
that a test item can be eithdirect or indirect. An indirecttest item aims at finding out
about students’ knowledge through controlled itesagh as cloze procedures, multiple
choice questions, sentence re-ordering, paraplgrasiasponding physically to
commands, and so forth. This type of item examat@hties and language knowledge
in an indirect way since it will focus on what liéeneath students’ perceptive and

productive skills.
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In a word, every step in the curriculum design delseon the previous one. That
is, according to the needs students have, the tolgewill be determined; then, the type
of test will be based on such objectives, and so on

Once the teacher has determined what type of tdldbevused, he or she should
decide how the test will be scored. J. D. Brown98)9 states that there are two major
families of testnorm-reference@ndcriterion-referenced. Norm-referenced t@SRT)
compares the performance of a particular grouptudesnits with the one of another
group or students. Here the scores students havgiaen as the norm. In contrast,
Criterion-referenced teCRT) measures a student’s performance based artiaypar
criterion, agreed upon. Then, students must read@in level of performance to pass
the test. The main difference lies in the intergtien of scores. That is, while CRT
examines how much language knowledge a studeniNiE examines the performance
of a particular student in relation to the scoréslbother students. In a word, while
CRT is based opercent,NRT on percentile.That is, CRT’ emphasis is on the percent
of the correct answers given by a student in @hato the material taught during the
course. However, in a NRT the focus is on percestibres- proportion of students who
scored above and below the student in questioncéjdn assure the effectiveness of a
NRT there should be students scored very low, sthery high and the rest in between.
In contrast, a CRT would accept that all the sttgleoore 100 percent of a given test.
What is more, while NRT is generally used to measggneral abilities, CRT is most
suitable to give precise information about indiatuyerformance on established
language points. As a result, on a CRT studentallysknow what language points will
be examined; however, students will rarely know wlhaguage to expect in a NRT
since it measures general and varied abilitieshiort, there is one type of test for a
specific purpose and a specific way of scoring etiog to what the teacher wants to
test. Generally, proficiency and placement testssaored by a NRT while achievement
and diagnostic tests by CRT. Therefore, | suggdsstfor babies that applies CRT to
examine specific learners abilities. To sum uprdhare many alternatives to test
students, each of which fulfills a specific goaheTtest writer should identify such goals
in order to design the most suitable type of text achieve what the instructional

objectives determine.
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Materials

The next step in the curriculum design is the dgwelent and implementation
of materials. J. D. Brown (1995) defines mater&ds‘any systematic description of the
techniques and exercises to be used in classraahitey.” (Brown, 1995:139). First of
all, it is necessary to highlight that the selattiof materials will depend on the
approach and syllabus adopted by the course, whrieh closely related to the
instructional objectives. What is more, as H. DoWn sustains, it is important to bear
in mind that children’s attention span differs adiesably from adult’s attention span.
That is, although children can spend hours in fadrthe TV set watching their favorite
cartoons, they do not have the same attention wvitney have to deal with difficult,
useless or boring activities. Therefore, matersdisuld be selected to capture their
immediate interest since they are focused on tmeddiate here and now. Besides, it is
important to vary the activities to keep them iested and to tap into their natural
curiosity. In a word, materials should be desigrieked on the objectives, the
syllabuses and learners’ characteristics. Firsgh&ds and Rodgers, following
Anthony’s model, define aapproachas “theories about the nature of language and
language learning that serve as the source of ipeactind principles in language
teaching.” (Richards & Rodgers, 2001:20). After iderg which approach will be
adopted, it is important to plan, organize and md&eisions about what should be
taught and in which order. That is, it is time take decisions about tlsgllabus “the
form in which linguistic content is specified in aurse or method.” (Richards &
Rodgers, 2001:25). Based on what has been decidee taught there are different
types of syllabusstructural situational topical, functional notional skills, andtask
First, J. D. Brown (1995) calt®pical syllabuse$o the syllabuses that are organized by
topics or themes, which are selected by the boauthor according to the target the
book is designed for. For instance, crime, friemglsieadership, pop music, trends in
living, and so forth. Secondiyunctional syllabusesre those which organize materials
around language functions such as greeting peoyégrupting, saying good-bye, and
giving information, among others. These languagetions will be determined by the
needs of the students and presented in order &dlasss. Finallynotional syllabuses
are those organized around general notions -abstaceptual categories- such as
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distance, duration, quantity, quality, locationgesand so forth. Although there is one
type of syllabus according to what should be taughtmay occur that teachers
implementmixed syllabusesThat is, two or more types of syllabuses togetioae
prevailing over the other. For instance, a notigoattional syllabus, situational-topical
syllabus, and so on. In my opinion, these threkalsyses would be the most appropriate
for teaching young learners since they are dis@ogesome notions in the world around
them and they are also learning how to interadhat word; that is, greeting people,
saying thank you, asking for some food, and soA@na result, all those functions and
notions can be taught when presenting differenctog-or instance, when children are
learning about “animals” they can also learn hog & small they are; besides, they
can interact with a teddy bear by saying “Hello'itto

Subsequent to determining the approach and syllabis necessary to make
decisions about the materials: techniques and sestcl. D. Brown defindschniques
as the way the language points are presented tterggi For example, showing
videotape where native speakers have a dialogud alfwt they are going to do on the
weekend. The criteria for selecting this technique based on the idea that it is useful
to provide examples of native speakers using theogpiate language when meeting
someone, telling future arrangements and so orth®nther handgxercisesas defined
by J. D. Brown, are ways of practicing the langupgesented before. For instance, after
seeing the videotape students are supposed to andidogue talking about their future
plans. In order to choose the most appropriate natgewhich meet the needs of the
students, there are three different strategael®pting developing or adapting First,
when adopting materials it is necessary to decillat wpe of material is desirable since
they take different physical forms and are preskeotea number of media; for instance,
books, maps, journals, magazines, pictures, vigestacharts, cassettes, computer
software, and so forth. Information about all thes#erials can be found in publishers’
catalogs, teachers’ shelves and Book Received. @meg have been found it is
important to evaluate at firsthand their suitapilior a particular program. Stevick
(1971, as cited in J. D. Brown, 1995:160) sugge#tat materials should be examined
in terms of three qualities (strengths, lightnessl &ransparency), three dimensions
(linguistic, social and topical) and four comporsefdccasions for use, sample of
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language use, lexical exploration and exploratibrstauctural relationship). What is
more, materials should be evaluated while theybaiag used as well as after each
implementation period in order not to become batoalthe particular curriculum
involved. Second, when there are no suitable nssefor a specific program it is
necessary to develop such materials, althoughkéstdime. In order to do so it is
essential to find teachers who are willing to work materials. They will if they feel
they will have an easier job with the new mateiifahey are paid for the effort, and so
on. After developing the material it is importanot test it. That is, to give the new
material to a teacher who has not been involvedsimproduction to try it out and
discuss about its effectiveness. Finally, materigi®uld match students’ needs,
however, there are occasions in which there is efept book, for instance, to that
specific course. As a result, it seems advisabkdapt materials that are on the market
to the needs of students. The process of adaptiatgrials involves finding and
evaluating those materials that serve at least soméhe students’ needs; then,
analyzing the degree to which each existing mdteraches the course objectives, that
is, deciding which material contains the highestcpetage of matches. Finally, it is
important to fill in the gaps with the chosen mitleand reorganize where and when to
include the adapted materials in order to achiengiag objectives. In short, materials,
as every aspect of a class, should be selected lbasehat students need to learn and
how linguistic content is specified in a specifimucse. Sometimes, teachers can adopt
materials from the market since they meet studer@sds; however, there are cases in
which materials should be adapted or even develbpedtie teachers in order to reach
what instructional objectives determine. As a wayllastration, | would adopt ALL
Alternative Language Learning CDs and books andoulds also adapt some other
materials to that particular course. That is, Igagy the implementation of some other
CDs, puppets, toys, story tales and DVDs, whichtraemlent’s needs. Besides, | would
develop some materials in order to present theulage through realia, flashcards,

games, and so on.
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Teaching
The following step in the curriculum design isajply the information gathered

in the needs analysis, objectives, tests, and raltdo theteachingphase. In other
words, the way in which instructions will be deligd in order to achieve the goals of
the program. J. D. Brown (1995) refers to teachasgthe techniques and exercises,
selected by the teacher to help students learrh Sctivities, as it has been mentioned
before, will be based on the objectives, approadres syllabuses of the particular
program. Although teachers are accustomed to dbisgthere are elements which can
make their jobs more enjoyable and effective. Tibatit is important to orient and
involve teachers in the curriculum by providingrthevith initial information as regards
the context of the program (government policiesnemnity support, school support as
regards students’ behavior, and so forth), thenkxar (number of learners, previous
learning experiences, responsibilities within thhegoam, expectations, success of their
own learning, and so forth), the teachers (teachkilds, proficiency level, place in the
classroom, how a good teaching would be regardextotations as regards approaches,
syllabuses and materials, among others), the adiration of the program (personnel
involved, ways of monitoring and evaluating teashemumber of teachers,
responsibilities and duties, budgets, and so om) Bpes of instruction (adopted
approaches, goals and objectives, learning outcorpéysical environment of
classrooms, duration and intensity of the prograomber of learners in each class,
kind of syllabuses, and so forth). To sum up, #aehing phase is a relevant step in the
curriculum design since it will determine the swgscef the program’s goal. That is, this
Is the stage in which the teacher should implenadinthe information gathered in the
previous steps in his or her teaching; how theheadelivers instructions and all the
information and the support he or she will be pded with will make the program’s

goals achievement possible.

Program Evaluation

Finally, there is a never-ending process caffedluation This is not a separate

step in the curriculum design since it should bgliad to every single step, starting
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with needs analysis and progressing through thwolg steps. This evaluation
program connects and holds all the elements toget®e a result, if there is no
evaluation, all the elements will lack cohesionDJBrown definesevaluationas “the
systematic collection and analysis of all releviafdrmation necessary to promote the
improvement of a curriculum and assess its effeotgs within the context of the
particular institutions involved” (Brown, 1995:218n order to perform a program
evaluation there are four suggested approagrestuct-orientedstatic-characteristic
process-orientedanddecision-oriented approacheBirst, a process-oriented approach
gives importance to a formative evaluation in orttefacilitate curriculum revision,
change and improvement. It is necessary to thidutathe very worth of goals before
evaluating their achievement. Then, decision-featibn approach sustains that the most
important function an evaluation has is to helpniaking decisions. That is, evaluators
tend not to make judgments but to gather that mé&tion which will help the
administrators and faculty make their own decisidriese two last approaches seem to
be the most suitable to study the babies’ prograorder to facilitate its revision and to
make suggestions about potential changes whenigedes the curriculum. On the
other hand, as J. D. Brown points out (1995), tleeecthree dimensions that shape the
point of view on evaluations. First, according be tpurpose of gathering information
with a certain approach, two types of evaluatioas take placeformative and
summative The former takes place during the process ofialum development in
order to collect and analyze information that vadlp in improving the curriculum. In
contrast, the latter occurs at the end of a progmnetermine the degree to which the
program was successful, efficient and effectivecofd, two different types of
information can be collected; that is,paocess evaluatiortollects any information
about the workings of a program (processes) whilpr@duct evaluationgathers
information about the achievement of the prograngsals (product). Finally,
information can be gathered in form gfiantitative or qualitative data. Quantitative
data is information gathered by measures that m@desults in form of numbers, such
as tests, quizzes, grades, and so forth. Quabtatiata, in contrast, is holistic
information based on observations, students’ jduretries, and minutes from

meetings, among others. Consequently, accorditigetaim of this project, it would be
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appropriate to implement a formative and procesduation to analyze how the babies’
program is working in order to revise, change oprove aspects of the curriculum, if
necessary.

To put it briefly, early immersion in ESL is a gvimg trend in Argentina. In this
section the main reasons why parents should engeuteir children to be in contact
with English have been outlined. Besides, in otdernderstand how those little people
start to perceive the world and interact with they theories have been developed, for
example, Piaget’s theory, among other contributiopgrominent authors in that field.
What is more, all the relevant methodological apph®s, considering children’s
cognitive characteristics, have been describedllyina detailed description of all the
necessary steps to curriculum design has beendavi
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METHODS OF COLLECTING DATA

In order to find more data about the different Estgkourses for babies offered
by CIL | have decided to use three different meghotl collecting data. First, | have
chosen astructured interviewwhich will be conducted to the Principal to knovore
details about the courses. | have chosen this rdedimze, as Mackay (1978, as cited in
Dudley-Evans & St John, 1998) sustained, it allotwe gatherer to clarify any
misunderstanding which may alter the interpretabbmformation; what is more, the
gatherer can follow up any avenue of interest #éniges during the question and answer
session, which has not been planned before (Seendppl). Second, to gather
information about the infants and their desireavendecided to do research through an
unstructured questionnairevhich consists of open questions admitting rioksveers.
According to Ron White (1994), questionnaires carab effective way of ensuring that
managers learn what is working successfully andtwhanges need to be made in the
institution. They will be delivered to babies’ pate since they are the ones who have
decided to take the course; it will be carried iouBpanish so that parents do not have
problems when interpreting them (See appendixlhally, in order to examine closely
how students are learning and how the program i&ing | have opted foclassroom

observations.
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CURRICULUM DESIGN

In order to find specific and relevant informatiéor the development of a
curriculum that meets babies’ learning needs, rdiffe elements were necessary,
namely, Needs Analysis, Objectives, Testing, Matsyi Teaching and Program

Evaluation.

Needs Analysis

Initially, a Needs Analysisvas carried out for the purpose of gathering @iV
information to recognize the students’ needs, whmh determine all the other
elements previously mentioned. Such analysis wasiple by virtue of different people
who were involved: @arget group made up of babies’s parents since they are ths on
who decided to take their children to English a&ssanaudience constituted by the
Principal of CIL; aresource groupcomposed by kindergarten teachers, amkeeds
analyst,who conducted the analysis, me.

The audience was interviewed in order to colleaessary information about
the course. First of all, | asked the Principal veimg thinks English should be learnt at
an early age. She told me it is important for alefdto be taught the language when
young since if they learn a second language atdwy age they learn it for long; what is
more, they acquire a rhythm and pronunciation sintib a native speaker. Therefore,
what she expects from the course is learners anguacquainted sounds and structures
in order to be able to produce them when oldetthan following course levels. The
program has three different levels: Nests, Clauu$ Dreams. The first one is run for
children from 4 months old to 1 year old; the setone is for learners from 1 year old
to 2 years old; and the last one is offered to kidg are 2 and 3 years old. As it has
been mentioned before, in view of the fact thatelere few children the institution has
decided to put them all together in the same grumipss they are from different ages.
Consequently, at present there is only one cowmestituted by eight girls who are
from 1 year and four months to three years old.nJireorder to select the materials for
the course, techniques and exercises, | askedriheigal about the resources that are
available for the course. She informed me thattlaee a tape recorder, a cd recorder, a
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TV and DVD set, boards and plenty of toys. Whatmsre, the teacher has the
opportunity of adapting or adding those materiadd aids which are suitable for the
course. Regarding classroom facilities, she toldhméthe rooms are medium size with
enough light and they are generally free from exdknoises; besides, there are heating
and cooling systems. In addition, | asked heréfr¢his any opportunity for out of class
activities; she would not recommend this type divétees for two reasons: learners are
very young to take them outside the institution &nel course takes place at 7 pm,
which implies that it is dark outdoors; howevere suggests the garden to do outdoor
activities. As a result, the program takes placa atassroom, once a week, on Fridays,
at 7 o’clock in the evening. Finally, | wanted todkev why learners attend classes with
their parents. The Head gave three main reasass;ofi all, as learners are too young
the presence of parents is necessary to have thg gmder control. Besides, parents
are generally the ones who teach their childreir thether tongue; as a result, parents
should know what their little ones are learningtisat they can help in their learning
process; what is more, the most important reasonledrners attend classes with their
parents is that parents usually transmit theirifigel to their children. That is, if they
like the class they will transmit that feeling teeir kids, learners should be encouraged
by their parents to attend classes and to parteipathe class. To put it briefly, all the
information gathered by the interview to the Pnoatiof CIL will be used to state
Learning and Situation needs in order to be ablgetermine the program’s goals and
objectives.

In order to determine the contents of the coursgerviewed two kindergarten
teachers to learn what a young learner is usuallgtit. They told me that they usually
teach numbers (from 1 to 10), primary colors in fing level and secondary colors in
the higher levels, parts of the body and face, atlinthe weather, means of transport,
family members, feelings, food and greetings. Besi® and 3 year olds are taught
some notions such as big and small, tall and sloon, and short, inside and outside, at
one side and at the other side and high and low. Asresult, | will take into
consideration this information to decide what eissrand techniques should be applied

the program.
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The target group was administered an unstructunaeestopnnaire to collect
information about the students and their desiregder to establish the program’s goals
and objectives. What they need English for and tiley want to learn the language is
the most important reason to set the goals anccigs of the course. | would like to
share the results and interpretations with you.

Questionnaires
The questionnaires were given to eight parentspenstudent. My analysis was

based on this percentage.

Age

13%

49%

O 2 years old m 3 years old O betw een 16 months and 20 months old ‘

In order to learn who the learners are, parentewasked about the age of their
children. 49% of the learners are between 1 yedrdamonths and 1 year and 8 months
old while 12% is 2 years old and thirty-eight pentof them are 3 years old. This fact
suggests that there is a clear mixed-ability codrgeto the ages of the students since a
child will be able to perform certain activitiescacding to his or her cognitive stage. As
it has been mentioned before, considering the dgeheo learner is essential when
selecting learning activities and materials becanfstheir natural abilities. We cannot
interrupt or speed up their cognitive developmdiiterefore, the needs analysis was
based on aranalytic philosophywhich implies hierarchical steps in the language
learning process. That is, first of all | took intonsideratiorwhat they already know
about the world around them in order to know whad &ow they can express such

knowledge in a second language.
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Reasons for choosing the course

25%

‘Elappropriate moment B information about the subject O useful for the future ‘

Parents were also asked about what motivated tleetake their children to
English classes. 25 percent of the people surveymatted that learning English will be
useful for their kids in the future. A small profion of those who responded chose the
course because of information they received abady eanmersion to English learning.
The majority of the parents believe that this is #ppropriate moment to expose their
children to a new language. As it has been mendidsefore young learners learn a
second language in a natural way as they learn ih@her tongue. As a result, learners
will comprehend and produce the language effotife3sis fact suggests that learners
are motivated by their parents to be in contachwitsecond language, which is very
important at that age when their knowledge abouatwh good and what is bad is

limited.



Curriculum Design for children in sensorimotor devdopmental stage at Centro
Integral de Lenguas (CIL) — Virginia Martinez 36

Objective of taking the course

25%

50%

25%

@ internalize sounds and structures for an easy production
m learn an international language
O social and economic inclusion

Parents were enquired about what their childrem igeglish for. That is, what
the objective of taking the course is. Fifty petcehthose interviewed said that they
want their little ones to learn the language f@oaial and economic inclusion. In other
words, they believe that by learning English claldmwill have more possibilities to get
a job, have no problem when traveling abroad, wtded native speakers of English,
and so forth. Twenty-five percent of those who oegfed expressed that they take their
children to English classes in order to internatimands and structures, which will help
them to produce the language in a natural and tkfésr way. Finally, the remaining
percentage replied that they want their girls toriea language, which is widely spoken
in the world. To my way of thinking, the last twosavers could be related to the first
reply. That is, some parents have expressed tegtwhant their girls to learn English
since it is an international language and somerstheentioned that their children
should internalize structures and sounds so thay ttan produce the language
effectively. These two objectives could be congdeas the necessary steps to achieve
the inclusion desired in the first answer. In otiverds, for a language to be learnt (3rd
answer) it is necessary to internalize sounds andtares in order to be able to produce
such language {1answer). As a result, a person would have onkeotbnditions to be
“part of” certain social groups {2answer). To put it briefly, the results indicatbat
the main objective of children’s parents is to gikie opportunity to their little ones to
learn a language which will give them more oppadttes in life. Consequently, the

linguistic content should be based on languagetioume suitable for every day
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situations (General English) and general notioosp@ling to the developmental stage
of the learners.

Objects to play

0, (v)
oy 5% 5% 5% 8%

17%

22%

9%

5% 9% 5%
O stuffed animals ® movies O pencils O books
W puzzles O toys m music O dolls
m cooking objects m stacking toys O trolleys O balls

In order to learn what calls children’s attentiparents were questioned about
what their girls play with. Evidence shows that tin@jority of the learners have a
preference for dolls. Seventeen percent of thewh filaying with pencils attractive. A
small proportion of children are fond of browsidgdugh children’s tale books while
another nine percent of them enjoy playing withifedént toys. Eight percent of the
learners like seeing movies. The remaining pergentd the learners have a passion for
puzzles, stuffed animals, cooking objects, musidletys, balls and stacking toys.

What is more,l looked for more information in an interesting kocalled
“Babytalk”. According to Sally Ward (2001), babigem 4 months old to 1 year old are
fond of exploring the objects they are playing withat is, they will explore the colors,
the shape and the texture of the objects and laéssedund they produce. Then, they will
enjoy playing with rattles, maracas, stacking t®aft cubes, balls from different size
and texture, sheets of paper to cut with their bBaadd so on. When they are older they
also find simulation toys attractive. For instantsephone, cooking objects, dolls to
put some clothes on, and so on. Furthermore, tbeg pushing and pulling some
objects and clasifying objects according to sidayipg with plasticine, assembling

simple puzzles, among others.
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All this information will be considered when takingecisions about the

techniques and exercises to be implemented inrthgrgm.

visual

13%

oyes

B no

87%

Auditory

0%

Oyes
m no

100%

For the purpose of being familiar with babies’ leag style, parents were asked
if their children feel attracted by visual imageslaounds such as movies, television,
songs, etc. By far the largest number of those et replied that their little ones take
pleasure in watching cartoons, musicals and mowikigh they imitate enthusiastically.
The learner’s learning style as well as the objdwty play with will influence the type

of materials chosen by the teacher to be useckipribgram.
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Suggestions for making improvements in the course

25% 25%

50%

‘I:l larger space Edivision of the course (according to the age) OO no suggestion ‘

As this project aims to analyze all the aspectshefcourse which deserve an
improvement in order to do a redesign of the cuham, | invited them to give
suggestions for making improvements in the progréims important to ask our
“clients” how they feel, if they are satisfied witihe product and make them participate
in making decisions about the course for them & part of the project, that is, for
them to have a sense of belonging. According to rdsalts, fifty per cent of the
respondents think the course should be dividedrdouyp to the age of the students
since there are exercises which are interestingdare learners while they are boring
for the others, among other reasons. Twenty-fivecggeé of those who responded
believe there should be larger space in the roarteéoners to participate more and feel
more comfortable. The remaining percentage gaveuggestions. The two suggestions
given by parents deserve special attention sineg dne relevant to the characteristics
of the course for babies. That is, the physicalrenment of the class is important to
guarantee successful learning. It seems approgaatensider the possibility of having
larger space in the classroom for learners to nfoely, as their ages require, to
perform TPR activities appropriately, and so foltthat is more, the importance of
knowing, understanding and considering learnerslitiabi according to their
developmental cognitive stages when designing sscéativity has been explained.
Besides, it is not advisable to have a mixed-agsschue to the differences in such
cognitive stages learner are in. Hence, parenggjestions about dividing the course

according to the age of the learners sounds reakonden thinking about the pros and
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cons of having a mixed-ability class due to thealigwmental cognitive stage of the

learners.

Goals and Objectives

According to all the information gathered during tNeeds Analysis, | have
identified the following program’&oals and Objective:
Goals

Since students will be exposed to the languageviraran, relaxing and friendly
atmosphere for a positive anchoring, they will B#eato understand and produce
English with focus on greetings, personal inform@atand vocabulary used by young
learners such as colors, numbers, animals, comnbggcte and general notions as
distance, duration, quantity, quality, among others

Instructional Objectives

By the end of the first level course (Nests), thelents in the English course for
babies will be able to recognize common objectsingavncorporated sounds and

structures in their minds applying effectively wéty0 per cent of accuracy.

By the end of the second level course (Clouds), stiuglents in the English
course for babies will be able to recognize comrmbjects and respond physically to

command applying effectively with a 70 per cenaofuracy.

By the end of the third level course (Dreams),stulents in the English course
for babies will be able to recognize common objeaspond physically to commands
and utter certain words when singing and havingeeeryday life dialogue with the

teacher applying effectively with a 70 per cenaoturacy._ (See appendix IlI)

Testing
After having considered the gathered informationthe needs analysis and

having determined the goals and objectives of tbgram, | can conclude that the most
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suitable type of test to be used for the Englisbhre®e for babies is an indirect oral
achievement test scored by a criterion-referen@stt (CRT). Besides, an indirect
assessment will be applied. That is, the testlalindirect and oral since students will
be supposed to respond either physically or verldalloral commands, according to
their ages. For instance, learners will be askaduoh their heads or to say what color
some object is. As a result, student’s abilitied Eamguage knowledge will be examined
in an indirect way by focusing on what lies benesitidents perceptive and productive
skills. What is more, the test will have the cloéeastics of an achievement test since it
will take place at the end of the course to meastudent’s language and skill progress
in relation to the syllabus they have been follayihis achievement test will be
scored by a CRT; the specific abilities that wil &xamined will vary according to the
level of the course. For instance, learners infitis¢ level (Nests) will be supposed to
recognize certain objects; those in the second (@leuds) will be able to recognize
certain objects and perform physical activitiesggpond to commands; finally, students
in the third level (Dreams) will be supposed toogtize certain objects, respond
physically to commands and also utter simple wart$ sing songs.

It is important to highlight the fact that sometsrteere are factors which are not
under the control of the tester to have consistestlts. That is, it may occur that a
child does not feel well the day of the test, whichy influence the results of the test.
For that reason, | would not consider only the ltssof the achievement test but also
the learner’'s process by assessing him or her eslasg. In other words, the students
performance will be measured by an informal assessnThat is, learners will be
assessed every time they produce the languagesporré physically to it. Whenever a
learner recognizes an object or tries to do s@raith word, sings a song, responds
physically to commands, and so on, | would asseserther competences and skills in
order to improve them class by class.

To sum up, students will have an achievement teshe end of each level
course in order to know what they have incorporaed learnt during the program.
However, learners will be examined every time tpeyduce the language or respond

physically to commands in order to analyze therdeng process. (See appendix IlI)
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Materials

The development and implementation of materiajgedd considerably on the
approach and syllabus adopted by the course, vanilklosely related to the objectives
of the program and learner’'s characteristics. Hehetore making decision about the
materials it is important to determine the approaati syllabus.
Approach

Considering the age of the learners and the cognstiages they are in, from my
perspective it seems advisable to combine thred@adetogical approaches, the Total
Physical Response method (TPR), the Natural medinddthe Natural approach. These
three methodologies are similar in that they sugbesning a second language under
the same conditions a first language is learnt; iydearners are supposed to learn in a
natural and unconscious way. While the Natural Apph puts emphasis on meaning,
giving special attention to vocabulary, the NatuMéthod focuses attention on
teacher's monologues, direct repetition, formal sjioas and answers and correct
pronunciation and grammar production. A combinatainthese two approaches is
suitable for the English course for babies. Asdreih will not able to utter a word at the
beginning of the course, the teacher should prebentanguage through monologues,
expecting no answers or repetition from the stuglefihe language will focus on
vocabulary children need for their everyday lifehiglh should be presented by
repetition for the learners to produce it when tinaye the capacity to do so. It is
important to highlight the fact that the exposwréhte language is a vital step for a later
use of it. At the moment students start utteringlated words, the teacher will
encourage them to acquire the correct pronunciatidhat is more, the Natural
Approach has adopted certain teaching activitiemmfTPR, such as command-based
activities. As a result, children will learn in ataral way by listening to the teacher
repetitively, responding physically to commandsjchihs suitable for sensorimotor and
preoperational children.

Syllabus
After having decided which approach will be adoptédis time to make

decisions about the syllabus. That is, what shbalthught and in which order.
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In order to determine what type of syllabus shobkl implemented it is
necessary to consider who the learners are. Thasithe students of this program are
all young learners and their objective is to aagain international language to be used
in any situation in their life, in my opinion it ems advisable to implementnaixed
syllabus In other words, it seems suitable to implemenocal syllabus prevailing
over a functional and notional syllabus. A topisgllabus would be appropriate for the
course since learners know a little about the wartsind them; hence, the contents of
the course will be organized around vocabularydeéil use in their everyday life such
as colors, numbers, animals, parts of the body, meesnof their family, food, clothes,
parts of the house, and so forth, as kindergatechers claimed. Besides, they are
discovering some notions such as big and smalyj smd short, tall and short, high and
low, inside and outside, and at one side and abther side. What is more, they are
learning how to interact with the people aroundrthéor instance, saying thank you,
asking for some more food, greeting people, andrsdAs a result, they will be taught
such functions and notions while learning differéopics. As a way of illustration,
learners can be taught different fruits while l&agrhow big or small an apple is. (See

appendix Il1)

Technigues and exercises

Once the approach and syllabus have been deterntewdthiques and exercises
should be chosen.

Since students are very young and they have natlajeed their writing and
reading skills yet, language should be presenteahiral way through realia, songs,
toys, puppets, and TPR activities. Besides, learra@e supposed to practice the
language by responding physically to commands, geieong certain objects by
pointing them, singing songs and uttering certaords. Students will be able to do
certain exercises according to the cognitive stélge are in. For instance, students in
the first level will be able to respond physicailycommands but they will not sing a
song since they cannot utter a word yet.

ALL for babies suggests interesting techniquesexetcises to be implemented.
As a way of illustration, ALL for babies suggestegenting the colors by playing with
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balloons of different colors while singing a sormpat balloons and colors. Besides, the
program suggests TPR activities such as puttingliadn inside and outside a ring,

touching parts of the body, clapping, among oth€msidering what young learners

love doing | suggest some other TPR activity. Tisatstudents stand in a circle and
respond physically to commands such as jump, starapfeet, shake (your body, your

head, your hand) twist, roll, push (a box or anotiigect), kick (a ball or some other

toys), walk, run, wave, rock, sit down, lie dowit, g, stand up, give a balloon to your
mummy, hug the balloon, throw the balloon up arehtbatch it, and so on.

Another activity that the course suggests is ty pfee missing object. That is,
the teacher should put three or four objects orfldw and ask learners to close their
eyes while she removes one object. When studewets their eyes they are supposed to
discover what object is missing. To my way of thingk this activity should be planned
carefully, bearing in mind who the learners areatTis, if there is a first level course
(Nests) which is made up of children between 4 @&nahonths years old, she or he
should not encourage learners to find a hiddenctlsjace they do not have the ability
to understand that an object exists even thoughnot in front of them. It is important
to highlight the fact that for very young learneisat is out of sight is out of mind.

When students enroll the course they are given aM@i different songs, each
of them related to specific topics, for exampleather, colors, parts of the body, food,
animals, and so on. Since young learners develeip listening skill before they can
utter a word, | think songs are an effective waypoésenting and practicing the
language. Hence, | would adopt ALL for babies CChans more, | would adapt some
other CDs to that course which will be suitable young learners. That is, | suggest
Descubriendo en ingles by Primeros Pasos, 100 Song&ls by Disney and Find Out
and Squeeze by Macmillan. Furthermore, | suggesirtiplementation of some other
visual inputs such as tale books, for studententhird level and DVD with follow-up
activities, for the three levels. Since babies ahildren learn in an indirect way by
taking information from all sides, as stated byedg®y Harmer (2004), and they use
other people to figure out the word, according tp@k, Meltzoff and Kuhl (2001:72),
| believe that the use of DVD in the class is adjopportunity for students to learn the
language from what they see and also from what lle@y. Besides, if they see on TV
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that a child is clapping her or his hands, therees will tend to imitate that child they
are watching on TV. Besides, children can do sooflevi-up activities. For instance,
they are supposed to see a chapter in which differeimals are presented, namely, a
giraffe, a monkey, an elephant and a hippo. Aftext,tthey are delivered the same
animals, which were previously made by the teadheoyder to do TPR activities; for
example, they should put the monkeys in the red and the elephants in the green
ring, they should point to the animal that the heacis talking about, they should
produce the sound of the animal, they should ctlumtanimals they have, and so on.
Besides, | suggest a game as a follow-up actiVityat is, students are delivered the four
animals they have seen on TV, then, they are sappts roll a dice, which has an
animal on each face, and show the same pictuteeidite while repeating the name of
the animal. If the learners are in the first lethedy will not utter a word, however, they
can do this activity without saying the name of &mémal, just pointing it. To this end, |
suggest Descubriendo en ingles by Primeros Pasgéisk Adventure by Longman and
Disney movies.

In short, | would adopt ALL Alternative Languagedraing CDs and books and
| would also adapt some other materials to thatiqudar course. Besides, | would
develop some materials in order to present theulage through realia, flashcards,
games, and so on. (See appendix Ill)

Teaching
As it has been mentioned before, materials have based on the objectives,

approaches and syllabuses of the program. Whabig,the techniques and exercises
have been designed according to the type of insbng such as physical environment
of the classroom, duration and intensity of therseynumber of learners in each class,
and so on. Besides, what the Principal of CIL etpdoom the course has been
considered when redesigning the curriculum. Fos tieiason, as it has been stated
before, | have interviewed the Principal to leabowt the characteristics of the course
as well as the expected learning outcomes. Shenelthat the course takes place once
a week, on Fridays, from quarter past seven totedjtiock in the evening. The

program has three different levels: Nests, Cloumk@reams. Besides, learners attend
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classes with their parents since they are very goRegarding materials, she informed
me that there are tape and Cd recorders, a TVneeD&D set, boards and plenty of
toys. The rooms are medium-sized with enough lagit they are generally free from
external noises; there are also heating and coslstems. What is more, | asked her if
there is any possibility for outdoor activities;estvould not recommend this type of
activity since learners are too young to take tloeitside the institution. Finally, what
she expects from the program is learners becomogpanted with sounds and
structures to be able to produce them when oldethe following course levels. In
other words, | have implemented all the informatgathered in the interview to the

Principal when making decisions about the counsedterials.

Program evaluation

Throughout this project | have appliedpeocess-orientecand adecision-facilitation
approach in order to revise and analyze those tspé&the program that deserve either
improvements or changes. That is, | have doferraativeevaluation which has taken
place in every step of the curriculum design durihg process of such curriculum
development. Besides, | have gathered informatiwough interviews, questionnaires
and classroom observations based on qualitative. dmnally, in order to assess the
effectiveness of the program | suggest a formagieduation through observations and
questionnaires. English teachers will be askedbter/e a class three times a year to
and parents will be delivered questionnaires tdrdmurte their opinion and suggestions.
What is more, | suggest a summative evaluationutjinoan indirect oral achievement
test to learn what students would have achievatleaend of the course. In short, the
curriculum of the English course for babies shdwgddanalyzed before, during and after

its implementation.
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General conclusion

The aim of this project was to analyze all the atpef the course for babies
which deserve an improvement in order to redegigncurriculum for children to learn
at the speed their ages require. Hence, | did sexrtensive research on different
disciplines, namely, medicine, psychology and metihagy.

First of all, |1 proved the effectiveness of leamia second language at a very
early age. It is said that learning a second lagguenlarges the density of gray matter
since the volume of gray matter tissue appearsetadiermined by both genes and
environmental factor, such as experience. Thahéyolume of gray matter will depend
on the time devoted to a specific training. In &ddito this, the effect is greater in the
early bilingual brains in the left and right henhigpe due to greater plasticity. As a
result, learning a second language early not on&pkes young people to develop such
language effectively but also makes them more ise@nd passionate human beings.
That is, while the left hemisphere is specialized the use of language and it can
perform many complicated sequential, analytic arathematical activities, the right
hemisphere plays an important role in musical arttte abilities, emotions and
dreaming and it is specialized for mental imageng @ahe understanding of spatial
relationships. Finally, it is said that a sensitpriod exists for the acquisition of a
nonnative phonological system. That is, it was tbtimat the earlier people are exposed
to a second language the more native-like prontinoidhey acquire. We all have
mental representation of sounds, phonetic protstypehich are well formed and
become more fixed as we get older; therefore, imre difficult to perceive the
distinctions of a foreign language.

Then, in order to analyze all the aspects of thesmfor babies which deserve
an improvement it was necessary to understand $alie¢ young learners abilities and
their most relevant characteristics. Consequeritlgtudied children developmental
cognitive stages to assure their language acaunsitit was possible by virtue of
contributions made by well-known psychologists sgpexed in childhood, namely,
Alison Gopnik, Andrew N. Meltzoff, Jean Piaget dpalricia K. Kuhl. Piaget sustained
that children mature through four developmentahtibge stages; since the course for
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babies is offered to children from 4 months old 3oyears old | considered the
sensorimotor stagehich lasts from birth to two years old and isighdivided into six
sub stages, and tlpeeoperational stag¢hat lasts from 2 to 7 years old. Having learnt
about specific characteristics of each cognitivégstand sub stage, | suggest the
division of the course according to the age ofdtuglents. At present there is only one
course for babies, although it has been plannedtheee stage course. It is essential to
consider the age of the learners when taking dewsabout the course materials since
those kids who are 2 years old will be able to ustd@d and perform certain activities
while those babies who are 1 year old will not. dsesult, | also suggest to plan a
missing object activity carefully since youngerrtesas will not understand and enjoy
the task.

What is more, considering what young learnersabte to do and enjoy doing, |
suggest adopting ALL CDs and books and also adasiinme other CDs and DVDs
with follow-up activities, as well as the use ofletdbooks. Besides, | suggest
implementing some other TPR activities for students respond physically.
Furthermore, bearing in mind the age of the stuglantl their cognitive development |
believe it is advisable to combine three methodoklgapproaches, the Total Physical
Response method, the Natural approach and the alahethod. Besides, since the
students” objective is to acquire an internatidaaguage to be used in any situation in
their life 1 suggest the implementation ofraxed syllabusThat is, it seems suitable to
implement a topical syllabus prevailing over a timtal and notional syllabus.

In addition, after analyzing students’ needs asterchining the goals and
objectives of the course, | can conclude that thetrauitable types of test to be used for
the English course for babies are an indirect assest and an indirect oral
achievement test, scored by a criterion-refereast (CRT). The specific abilities that
will be examined will vary according to the levéltbe course.

Finally, | suggest a program evaluation before,rirdy and after its
implementation. That is, | have appliedbeocess-orientecand adecision-facilitation
approach in order to revise and analyze those spé&the program that deserve either
improvements or changes. In other words, | haves ddarmativeevaluation which has

taken place in every step of the curriculum deslignng the process of such curriculum
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development. Besides, | suggest a formative evaluathrough observations and
guestionnaires. English teachers will be askedbeve a class three times a year to
and parents will be delivered questionnaires tdrdmurte their opinion and suggestions
What is more, | suggest a summative evaluationutjintcan indirect oral achievement

test to learn what students have achieved at th®®the course.
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QUESTIONNAIRE TO PARENTS

A continuacion le solicitamos responder con sidegr las siguientes preguntas. La

informacion sera anénima y privada.

1- Cuantos afos tiene su hijo/a?

2- ¢Qué razon lo incentivé a traer a su nifio/a a tatages de inglés?

3- ¢Cual (o cuéles) es el objetivo de exponer a sianiéi una segunda lengua?

4- ¢ Con qué objetos suele jugar su hijo/a?

5- ¢Cree usted que su nifio/a se siente atraido pgema&a visuales emitidas en

videos, television o peliculas? ¢ Cémo lo sabe?

6- ¢Cree usted que su nifio/a se siente atraido pafosoamitidos en la radio,

television, CDS, etc.? ¢ Como lo sabe?

7- ¢ Tiene usted sugerencias para la mejora del cafso&l o cuales?

iMuchas gracias por su colaboracién!
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INTERVIEW TO THE PRINCIPAL

1- Why do you think English should be learnt ateamly age?

2- What do you expect from the program?

3- How many levels does the course have?

4- How many students are attending the course?

5- What resources are available for the course? (reqmeder, cd recorder, tv set,
dvd set, toys, boards, etc. opportunities for dutiass activities, for enlarging
materials and aids), classroom facilities- noise=, lights, etc-, and so on)

6- When will the course take place? (Time, day, feztmy)

7- Where will the course take place? (classroom maneage size, noises, lights,
etc).

8- Why do they attend classes with theiepts?
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COURSE: Nests

TEACHER:

YEAR: 2009

GOALS

In the program, students will be able to understand and produce English
with focus on greetings, personal information and vocabulary used by
young learners such as colors, numbers, animals, common obejects and
general notions as distance, duration, quantity, quality, among others.

Students will be exposed to the language in a warm, relaxing and
friendly atmosphere for a positive anchoring, which implies a guaranteed

and memorable learning.

INSTRUCTIONAL OBJECTIVES

CONTENTS

By the end of the first level course (Nests), the students in the English
course for babies will be able to recognize common objects having
incorporated sounds and structures in their minds applying effectively
with a 70 per cent of accuracy when been showed certain objects by the

teacher.

Greeting
Hello
Goodbye
Feelings
Happy, sad and angry.
Weather
Sunny, rainy and windy.
Numbers
From1to5
Colors
Primary colors
Body
Parts of the face
Parts of the body



e Family
Mother, father, brother and sister.
* Animals
 Actions
 Classroom
Window, door, board, floor.

METHODS OF INSTRUCTION

* TPR activities

* Songs

e Games

e DVDs
ASSESSMENT:

At the end of the course students will be examined by an indirect oral
achievement test, in which they will be supposed to recognize common objects.
Besides, learners will be assessed every class when doing the exercises
determined by the teacher.

TEXTBOOK AND MATERIALS

Suarez, Ma., M, Garda, C., Derfler, M. and Borlengh (2003)Nests. ALL
Alternative Language Learning. (book and CD)

OPTIONAL TEXTBOOKS AND MATERIAL

Descubriendo en Ingles CD audio and DVD
Songs for kids by Disney

Squeeze by Macmillan

Find out by Macmillan cd and dvd

English adventure by Longman cd and dvd



COURSE: Clouds

TEACHER:

YEAR: 2009

GOALS

In the program, students will be able to understand and produce English
with focus on greetings, personal information and vocabulary used by
young learners such as colors, numbers, animals, common obejects and
general notions as distance, duration, quantity, quality, among others.

Students will be exposed to the language in a warm, relaxing and
friendly atmosphere for a positive anchoring, which implies a guaranteed

and memorable learning.

INSTRUCTIONAL OBJECTIVES

CONTENTS

By the end of the second level course (Clouds), the students in the
English course for babies will be able to recognize common objects and
respond physically to command given by the teacher applying effectively

with a 70 per cent of accuracy.

Greeting

Hello

Goodbye

How are you?
Feelings

Happy, sad, angry and sleepy.
Weather

Sunny, rainy and cloudy.
Numbers

From 1 to 10
Colors

Primary and secondary colors
Body

Parts of the face

Parts of the body



* Family
Mother, father, brother and sister.

e Animals
* Actions
* Food

* Clothes
e Home

METHODS OF INSTRUCTION

* TPR activities

* Songs

e Games

« DVDs

* Stories
ASSESSMENT:

At the end of the course students will be examined by an indirect oral
achievement test, in which they will be supposed to recognize common objects
and respond physically to commands. Besides, learners will be assessed every
class when doing the exercises determined by the teacher.

TEXTBOOK AND MATERIALS

Suarez, Ma., M. and Borlenghi, D. (20@3puds. ALL Alternative Language
Learning. (book and CD)

OPTIONAL TEXTBOOKS AND MATERIAL

Descubriendo en Ingles CD audio and DVD
Songs for kids by Disney

Squeeze by Macmillan

Find out by Macmillan cd and dvd

English adventure by Longman cd avdi d



COURSE: Dreams

TEACHER:

YEAR: 2009

GOALS

In the program, students will be able to understand and produce English
with focus on greetings, personal information and vocabulary used by
young learners such as colors, numbers, animals, common obejects and
general notions as distance, duration, quantity, quality, among others.

Students will be exposed to the language in a warm, relaxing and
friendly atmosphere for a positive anchoring, which implies a guaranteed

and memorable learning.

INSTRUCTIONAL OBJECTIVES

CONTENTS

By the end of the third level course (Dreams), the students in the English
course for babies will be able to recognize common objects, respond
physically to commands and utter certain words when signing and
having an everyday life dialogue with the teacher applying effectively

with a 70 per cent of accuracy.

Greeting

Hello

Goodbye

How are you?

Name
Feelings

Happy, sad and sleepy.
Weather

Sunny, rainy, snowy and windy.
Numbers

From 1to 12
Colors

Primary and secondary colors
Body

Parts of the face

Parts of the body



e Family
Mother, father, brother, sister, grandmother and grandfather.

* Animals
 Actions
 Food

e Home

METHODS OF INSTRUCTION

* TPR activities

* Songs

e (Games

« DVDs

e Stories
ASSESSMENT:

At the end of the course students will be examined by an indirect oral
achievement test, in which they will be supposed to recognize ¢ ommon objects,
respond physical to commands, utter single words and sing songs. Besides,
learners will be assessed every class when doing the exercises determined by
the teacher.

TEXTBOOK AND MATERIALS

Suarez, Ma., M. and Derfler, M. (200B)yeams. ALL Alternative Language
Learning. (book and CD)

OPTIONAL TEXTBOOKS AND MATERIAL

Descubriendo en Ingles CD audio and DVD

Songs for kids by Disney

Squeeze by Macmillan

Find out by Macmillan cd and dvd

English adventure by Longman cd and dvd

Andersen, H. C. (200Ihumbelino Barcelona: Bibliografia internacional.

Andersen, H. C. (200Lixtle red riding hood Barcelona: Bibliografia
internacional.



